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Dear Editor, 
 
Pakistan follows a conventional educational system consisting of traditional instructional 
techniques1. The instructor imparts knowledge through laboratory experiments and didactic 
lectures using this approach. These teaching methods emphasize theoretical learning, increasing 
the value of hands-on practical sessions1. However, overlooking problem-solving abilities and 
communication skills hinders our education in this evolving era. In the medical realm, 
physiotherapy demands a correlation of theoretical knowledge with real-life clinical cases 
because theoretically ideal and isolated signs and symptoms are rare. The limited clinical 
correlation with theoretical knowledge makes it hard for students to comprehend what arises2. 
Thus, applying more contemporary teaching strategies, such as problem-based learning (PBL), is 
an approach to developing learners’ diagnostic and therapeutic skills by providing real-world 
problems as theoretical case scenarios that enhance students’ critical thinking2. Additionally, it 
ensures the integration of their theoretical knowledge in their training for future professional 
medical practice, enhances learner engagement, and improves knowledge retention. Cognitive 
researchers advise that instructors need preliminary training, especially in evaluating and 
facilitating PBLs3. 
 
For the past few decades, PBL has been gaining momentum and showing efficacy for learning 
globally4. Medical schools revise their courses to reflect the evolving nature of the health 
profession. It is acknowledged to be among the first few advantageous approaches to acquiring 
problem-solving skills that define the nature of a problem by using correct information, ensuring 
the availability of appropriate resources, and monitoring the whole process to achieve real-life 
problem-solving skills5. Using PBL, students can broaden the breadth of their learning by 
integrating concepts, enabling them to practice and overcome complicated legitimate 
circumstances and scenarios6. For integrating PBL into the physiotherapy education system, 
there is a need to develop a blending of different teaching approaches—curriculum-aligned cases 
and discussion, setting up small student groups for self-directed learning. It is also vital to train 
facilitators to supervise students closely and adaptably while resolving issues7. For instance, the 
University of Indianapolis provides PBL-focused professional development, and Twente 
University requires PBL training for new lecturers3. First-year students at Aalborg University 
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attend courses in project management and collaborative learning. PBL improves students’ clinical 
reasoning, teamwork, and active lifetime learning abilities while preparing them for practice as 
doctors in the real world. In clinical settings, students can use their problem-solving capabilities 
to practice successfully8. Developing skills during a project helps students control their anxiety, 
which can be minimized with advanced planning and direction9. Moreover, short-term clinical 
postings and knowledge of clinical subjects enable students to use their theoretical grasp of 
pathologies in the clinical setting, strengthening and extending their expertise and advancing 
students’ skills in an eclectic learning style10. Although PBL traditionally does not consist of 
conventional, teacher-dominant lectures, a hybrid PBL method can be introduced with lectures 
to address all aspects of educational patterns11. It establishes a connecting bridge between 
practices on the one hand and theories on which they are based on the other.   
 
Presently, PBL is incorporated into several medical universities all over the world. In Asia and 
Pakistan, it has been conducted in several private medical institutions with hundreds of students, 
acknowledging the role of PBL in developing conceptualization, interpersonal skills and analytical 
abilities by conducting research in its different departments. However, many public sector 
medical schools employ a traditional, lecture-based curriculum compared to private universities. 
They find it challenging to adopt PBL because of their larger student bodies and lack of 
funding12. There may also be shortcomings of PBL, including the degree of information to be 
attained, an unambiguous approach to what to teach and how the learning outcome would be 
achieved and wise selection of teaching materials. Moreover, it may entail lengthy and 
inattentive study groups, an overwhelming sense of responsibility, and anxiety about making 
poor decisions without a facilitator’s direction8. 
 
Unfortunately, to the author’s knowledge, there is limited evidence to claim that higher 
education authorities have taken strides to incorporate PBL in physiotherapy programs, leaving 
behind a significant practice gap that leads to a lack of opportunities in research work and 
damages life-long learning13. Therefore, through this letter, it is unequivocally proposed that PBL 
be incorporated into the physiotherapy program and studies be conducted to evaluate the 
effects of a PBL program, find out student satisfaction and possible disadvantages, and examine 
competencies influenced by it14.   
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